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Introduction 
The crises facing our world are complex and ever-evolving. The consequences, whether 
from conflict, natural hazards, climate change, or epidemics, are severe for many sectors 
and societies.  
Education is no exception: effects might include the destruction of school infrastructure, a 
reduction in the number of teachers, an increase in gender disparities, or overall system 
dysfunction. 
UNESCO – Crisis-sensitive education planning 

The impact of both incremental threats such as climate change as well as sudden and pervasive 
disruptions like COVID-19 is affecting all aspects of our lives – including education. 

The massive disruption experienced in NZ over the past 12 months as a result of the ongoing effects 
of the COVID019 pandemic has left schools unable to function as they have in the past, with large 
numbers of student and staff absences occurring on a rolling basis, making it difficult, if not 
impossible, to maintain regular programmes of learning. In that same 12 month period, we have 
seen schools in different parts of the country having to close for periods of time as a result of 
extreme weather events (flooding, slips, bridges washed away etc.) and threats to public safety 
(armed offenders, cyber-attacks and bomb threats etc.)  

A recent Mckinsey report1 highlights how these sorts of disruptions are becoming more frequent 
and more severe, while the OECD trends analysis2 reveals how we must be planning forward to 
ensure we are prepared for when such disruptions do occur.  

The overwhelming message is clear. Our current school structures, systems and processes are not 
sufficiently designed to ensure there is continuity of service provision (i.e. learning) when 
confronted with such disruption. We need to re-think how we ‘do school’ in the 21st Century in order 
to create a system with the resilience required to allow the continuity of service provision.  

Nearly every other area of society is facing the same challenge. And in the process, we’re discovering 
that alongside the inevitable downsides, there are other, unexpected benefits. Take, for example, 
supermarkets. For decades they have required you to visit them in person to select and purchase 
your grocery items. When physical attendance wasn’t possible, they moved to various forms of 
online shopping – including delivery to your door and ‘click and collect options’. When the 
opportunity to return to in-store shopping was restored most shoppers did that – but there were a 
number who’d discovered the personal benefits based on choice, life-style or health reasons that 
the online options actually provide them with greater agency and meets their needs better.  

So it is with education. Becoming resilient isn’t about moving to entirely to distance education and 
having kids and teachers at computers 6 - 8 hours a day. The physical settings of schools and kura etc 
will continue to be important, particularly in terms of the social and emotional benefits for growing 
young people. But we must be looking to establish a more robust system design that will enable a 
more diversified response to continuing our work as educators when the option of physical 
attendance isn’t possible.  

 
1 https://www.mckinsey.com/business-functions/risk-and-resilience/our-insights/the-resilience-imperative-succeeding-in-
uncertain-times  

2 https://www.oecd.org/education/ceri/Brochure-Four-OECD-Scenarios-for-the-Future-of-Schooling.pdf 
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Why Resilience? 

 

Source: Merriam-Webster dictionary 

This paper is designed primarily to provide guidance for school leaders as they seek to work with 
their staff and communities to design the systems, structures and processes required to ensure they 
are able to continue providing high quality learning experiences for their students in the wake of any 
disruption they experience, be that short or long-term, impacting all or some of their staff and/or 
students.  

The track record for many schools in New Zealand has not been flash in this regard. Every time there 
has been a disruption it is responded to with surprise (and sometimes panic!). In some cases a 
number of ‘interim’ things may be put in place, while in others the response involves simply ‘leaving 
them be’ and doing lots of catch up once the learners are able to return to school.  

Neither option is a responsible or professional option. If schools were operating in the commercial 
world with those sorts of responses they’d soon be out of business.  

Becoming resilient must involve re-thinking the way(s) we ‘do school’. This involves all of the 
structures, systems and processes that currently frame our approach and thinking – including the 
physical structures (e.g. buildings, classrooms etc.), organisational structures (e.g. classes, 
curriculum, timetable, school day etc.) and operational structures (e.g. teachers and classes, 
assessment and exams, ‘subjects’ etc.) 

And, equally important, we must also use the opportunity to ensure that the long-held goals we’ve 
written about as aspirations are actually addressed also – things like equity, transparency, 
community partnerships, personalisation of learning, inclusion etc.  

We have to consider here that the disruptions we face in our system are not only external (e.g. 
pandemics, cyber-attacks, weather events etc.).  

We’re also experiencing disruption of our own making, as evidenced by the high rates of truancy, 
difficulties in recruiting and retaining great teachers and the growing disillusionment of young 
people when it comes to thinking about the future and what it may offer them.  

A resilient school system, then, will be one that has the capability to recover from or adjust to any 
sudden disruption and cope equally with the pervasive impacts of longer-term disruptions.  

The pages that follow are provided in an attempt to provide a view of what that might look like, and 
to provide some ideas about what actions to take in order to achieve this.  
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Three dimensions 
When considering the characteristics of resilient schools it is useful to consider the three dimensions 
illustrated below. This will ensure that school leaders and others involved in the transformation 
process focus across all areas of a school’s activity, and not just on one particular thing.  

For example, during the lockdown and beyond we’ve seen lots of emphasis on providing technology 
for students at home, teachers working in teams to ensure coverage during absences or rosters of 
students . These are examples of structural responses.  

Similarly, some schools have focused more on the wellbeing needs of students and their families, 
and on working with whānau to ensure support for learners at home. These responses illustrate 
responses involving the culture of the school.  

Thirdly, there were examples of changes in pedagogical approaches to reflect the fact that students 
were no longer continually physically present with students, including changing the way learning 
materials are designed etc. These are examples of responses in the area of practice.  

 

 
 

Each of these dimensions is explained in a more detail on the pages that follow. Within each 
dimension there are three areas of focus that provide a focus on what may be regarded as the 
characteristics of resilient schools.  These focus areas have identified from what was learned from 
the COVID lockdown experiences, the subsequent feedback from educators, students and parents, 
and the emerging body of literature from around the world.  

The goal has been to provide a useful framework for those working close with schools to be able to 
begin reflecting on the changes needing to be pursued. No framework will reflect everyone’s 
context, and so no claim is made that this is definitive or complete – instead it provides a starting 
point for thinking about and evaluating progress. 
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Using this guide 
The purpose of this guide is to support professional conversations and decision making at the local 
level – within a school or kāhui āko.  

There are nine section in the guide, three of each aligned with the three dimensions outlined in the 
previous section.  

The nine sections may be explored in any order and are not intended to represent any specific order 
of priority.  

The nine sections are intended to provide a provocation for further inquiry and action as you work 
towards becoming a more resilient organisation.  

Each section begins with an overview of what it is about, describing why it is important to the 
concept of resilience and providing an overarching focus question as an initial provocation. 

Following this introduction is a table that appears as illustrated below: 

 
The table is divided into three rows, representing levels of maturity or growth towards resilience. 
These sections align with the advice provided in the table on the hybrid learning page on the 
FutureMakers website3.  

Each section of the table has been populated with a set of questions on the left and indicators of 
what you might expect to see at each level.  

By reading through the sets of indicators you may be able to identify where on the journey towards 
being resilient you are, and then use the corresponding questions as a start point for deciding on 
next steps and further action. 

While these questions and indicator statements have been included to provide prompts to thinking 
about the broad range of considerations to be made in the section, they are certainly not definitive. 
In fact, the intention here is that once familiar with the way this guide works, educators using it 
would be actively seeking to develop their own questions and indicator statements to suit their own 
context.  

You are encouraged to use these pages to (a) help identify where your school is at in the journey 
towards hybrid learning, and (b) identify the areas you want to develop further and the things you 
might do to get there.  

 

 
3 https://futuremakers.nz/hybrid-learning/  
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A. Culture 
 
 

“Culture eats strategy for breakfast” 
Peter Druker 

Management consultant Peter Druker is famously quoted for saying 'culture eats strategy for 
breakfast'. This doesn't mean that strategy is unimportant – rather that a powerful and empowering 
culture is a surer route to organisational success.  

The culture of an organisation is defined by the collection of values, expectations, and practices that 
guide and inform the actions of all who are involved in it. A healthy culture is developed and 
sustained when there is a purposeful and collaboratively owned vision, together with a set of 
guiding values/principles. It develops as a result of the buy-in of participants to the vision of the 
organisation and the leadership provided to pursue it.  

The culture that is then developed within the group becomes a powerful enabler in confronting and 
addressing the changes that may occur within the environment in which the organisation operates. 
A strong culture provides the 'glue' that gives confidence to those working in the group in the face of 
change, and a shared ownership in terms of what is being achieved - it provides 'skin in the game' for 
everyone.  

Johnson and Scholes' cultural web4 provides a useful way of understanding the 
dimensions involved in understanding organisational culture. The critical thing 
here is that each of these things needs to be 'fed' and kept alive for the 
culture to flourish. There needs to be an intentionality about how they 
develop, and not left to chance. Neglect them, or worse, override them by 
introducing changes that run counter to the cultural mores, and the culture is 
crushed.  

In terms of the dimensions of culture that are important when building resilience as a school system, 
this paper deals specifically with the following: 

6. Clearly articulated vision, beliefs and purpose 
7. Strong parent/whānau and community relationships 
8. Emphasis on collaboration and collectivity  

The following pages provide more detail about why these things are important and the evidence of 
what this looks like as you design for resilience.  

 
4 https://www.mindtools.com/pages/article/newSTR_90.htm  
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1. Clearly articulated vision, beliefs and purpose 
FOCUS QUESTION: Are our school’s beliefs and vision sufficiently future-focused, 
and do they adequately reflect what is required in order to build towards 
resilience?  

The COVID-19 pandemic has resulted in at least one positive thing: a much greater appreciation for 
the importance of schools and our education system. This has resulted in much discussion about the 
purpose of schooling, leading to an examination of our vision for what we want for our learners into 
the future. Having a vision of the change we want to see matters and can help guide discussion, 
debate and ultimately action. 

With the dire consequences of the pandemic hitting the most vulnerable young people the hardest, 
it is tempting to revert to an education narrative that privileges access to school above all else. This, 
however, would be a mistake. As we look to establish a vision for education in to the future – either 
as a system, or at the local school level - we must reconsider the extent to which our vision is 
premised on beliefs about learning happening only in the physical environment of a school, or being 
accessed from other settings and in other modalities. There are enough examples of education 
innovations that provide access to relevant learning for those in and out of the physical settings of 
schools to prompt more expansive thinking. 

 
 Questions to guide action What might you see 

Getting Started 

 
 

 

• What is the state of our current school 
vision? When was it last reviewed? 

• Does it reflect the current beliefs and 
aspirations of staff and the 
community? 

• Is it sufficiently future focused? 

• A variety of perspectives on what 
hybrid learning means, and what 
future-focused learning is about 
among staff and community members. 

• Legacy vision and mission statements 
exist in school documentation and 
signage. 

Developing 
Momentum for 

Change 

 
 

• How are we ensuring there is student 
and community voice reflected in our 
vision for learners and their learning? 

• Are our beliefs about resilience and 
hybrid learning reflected in this? 

• What do we do to ensure our beliefs 
and vision being articulated and shared 
with all stakeholders? 

• Collective refreshing of vision and 
beliefs being shared in all school 
communications (e.g. newsletters) 

• Explicit references reflecting 
understanding of hybrid learning and 
future-focused aspirations evident in 
all professional discourse. 

Consolidating 
for Success 

 
 

• Do our vision and beliefs anchor all of 
our activity on a regular basis? 

• Is there coherence between our beliefs 
and vision and our profile of a 
graduate? 

• What evidence can we see in our 
learners that this is the case? 

• Collectively agreed and articulated 
vision and beliefs that embrace the 
concepts of hybrid learning.  

• All staff, students and parents/whānau 
referencing beliefs and vision basis as 
they express ideas about the school 
and its activity. 

• Strong correlation between school 
vision and graduate profile – aspects of 
which are referenced on a daily basis. 
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2. Strong parent/whānau and community relationships 
FOCUS QUESTION: To what extent do we consider parents/whānau and community as 
partners in supporting the learning of our students? How does this happen? 

Family and community have always played a critical role in ensuring the academic success of all 
students. The experience during the COVID-19 lockdowns revealed just how important these 
connections are when students are learning from home under the supervision of family members. 
The key word here is partnership – with an emphasis on recognising the contribution that 
parent/whānau and community makes towards the rounded education of our young people. We 
have to be thinking beyond simply communicating with these groups, to finding ways of more 
purposefully and meaningfully involving them. The lockdown experiences highlighted the extent to 
which parents/whānau members felt they were able to support their learners, how satisfied they are 
with the communication structures in place and the extent to which the school respects cultural 
differences and/or recognises the strengths that each family or community member brings to the 
partnership. We should be aiming to leverage this experience as we build towards resilience. 

 

 Questions to guide action What might you see 

Getting Started 

 
 

 

• How are parents/whānau currently 
involved in school activity? 

• How are they informed about their 
child’s learning progress? 

• What opportunities could we provide 
for more of their feedback? 

• Parents/whānau informed/advised of 
initiatives being taken to accommodate 
students learning from home – mostly 
regarded as an interim arrangement. 

• Range of communications channels 
open with parents, but mostly one-way 
sharing of information. 

Developing 
Momentum for 

Change 

 
 

• How might we go about gathering 
thoughts from parents/whānau about 
what they need/want/expect? 

• What could we be doing to share each 
learner’s learning journey with parents 
and whānau? Are we providing 
opportunity for their feedback? 

• How could we make better use of 
digital platforms and tools to achieve 
this? 

• Regular opportunities being provided 
for parents/whānau to participate in 
school activities both on-site and from 
home.  

• Clear communications made about 
expectations of learners and how 
parents/whānau may contribute to 
this. 

• Regular use made of two-way, online 
platforms for sharing learning with 
parents/whānau 

Consolidating 
for Success 

 
 

• Are we truly involving parents/whānau 
as partners in supporting learners 
learning?  

• Are they clear, for example, about how 
success will be measured and how they 
can support their child in providing the 
evidence required? 

• What extra support could we be 
offering to help them grow in this role? 

• Are there others in our community 
with expertise we could be drawing on 
to help support our learners? If so, 
how? 

• Strong sense of connectedness 
between the school and its community 
– acting as a ‘hub’ for many aspects of 
how the community operates. 

• Clear understanding of the roles and 
contribution of educators and 
parents/whānau to student success in 
learning. 

• Regular online interactions maintain 
the two-way flow of information and 
support for learners. 

• Expertise of community members 
regularly drawn on to support learners. 
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3. Emphasis on Collaboration and Collectivity 
Focus Question: Has our practice shifted to where staff are working collectively to 
support learners – or do they continue to operate in isolation, with one teacher and 
one class? 

Conventional schooling has been organised on the one-teacher with one-class scenario. This puts an 
enormous pressure on individual teachers to carry responsibility for an increasingly diverse range of 
needs and demands. The COVID and lockdown experiences demonstrated the significant limitations 
of working this way, particularly when staff are impacted by illness and are absent for periods of 
time as well as the students. Working collaboratively overcomes the problems of professional 
isolation, and improves the way staff work together and solve problems. This leads to improved 
communication, efficient processes, and greater innovation. Collaboration is about more than simply 
operating in syndicates or departments where jobs are shared etc. This is about seeing the role of 
working with students as a completely shared responsibility, with greater levels of transparency 
between and among colleagues and increased success through collective impact. 
 

 Questions to guide action What might you see 

Getting Started 

 
 

 

• What benefits might we see when 
teachers do more planning and 
teaching together? For teachers? For 
students? 

• What things might we need to change 
in the way we work to allow this to 
happen? 

• What are the strengths of individual 
staff members that could be 
leveraged? 

• Some use of common themes or 
topics, but teachers do most of their 
planning and teaching independently. 

• Work done in teams (e.g. departments 
and syndicates) is mostly for 
administrative purposes. 

• Pockets of innovation occurring across 
the school, based on the particular 
strengths and interests of individual 
staff members. 

Developing 
Momentum for 

Change 

 
 

• How can we reduce the barriers to 
having staff working more 
collaboratively (physical and 
philosophical)? 

• How can we involve staff more in the 
decision-making processes in our 
school, and enable them to take 
leadership for new initiatives as 
appropriate? 

• Increasing focus on shared planning in 
syndicate or department teams, with 
opportunities also for team teaching 
emerging.  

• Increasing focus on in-school and at-
home learning as part of this planning. 

• Regular collaborative reviews of 
practice to help inform future planning 
and organisation. 

Consolidating 
for Success 

 
 

• What are we doing to ensure we 
sustain a culture of collaboration in our 
school – among teachers, students and 
parents/whānau? 

• Are we confident that continuous 
learning occurs regardless of whether 
individual members of a teaching team 
are present? 

• How are we supporting the emerging 
leaders in our teams? 

• Staff working to strengths in 
collaborative teams as a matter of 
course to design, teach and assess 
learning. 

• Students benefit from peer support 
and interaction as a regular part of 
their learning. 

• Continuity of teaching achieved even 
when staff are absent as a result of the 
collaborative and transparent 
approach to planning. 
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B. Structure 
 
 

“It is easier to land a man on the moon than to 
change the school system.” 

M.Z. Riffi – in “The Queen of Granada” 

Teachers, leaders, and stakeholders interested in driving change must consider the wide range of 
elements that interact within the systems and structures that persist in our education system. This 
includes: 

• Physical and technical infrastructure (e.g. buildings, IT networks, facilities etc.) 
• Organisational structure and resourcing (e.g. curriculum, timetable, age-based cohorts, one-

class-one-teacher etc.) 
• Roles and responsibilities of teachers (hierarchies of importance in the system, career 

opportunities etc.) 
• Student management (e.g. enrolment, monitoring, assessment and reporting systems and 

processes, communications structures and processes etc.) 

Many of these things are simply ‘taken for granted’ and their significance only apparent when 
someone tries to change something.  

When schools moved to remote learning during the 2020 lockdowns, many of these critical systems, 
structures, and practices were disrupted and sometimes not replaced. 

In designing for resilience it is critical for schools to develop coherent systems, structures, and 
practices that can allow teachers and learners to transition seamlessly between on-site and home-
based learning, so that communication, schedules, and continuous learning all align to move 
learning forward and effectively support members of the school community. 

In terms of the structural aspects of schools and schooling that are important when building 
resilience, this paper deals specifically with the following: 

1. Transparency and coherence at all levels  
2. Effective use of digital tools and environments  
3. Operating as part of an education network 

The following pages provide more detail about why these things are important and the evidence of 
what this looks like as you design for resilience. 
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4. Transparency and coherence at all levels 

Focus Question: Can we genuinely say that all of our planning and teaching is 
available to everyone involved (teachers, students, parents/whānau) and that the 
experience of the learner is consistent regardless of their position in the school? 

The COVID lockdown research revealed a wide range of experiences for students, and their 
parents/whānau, when it came to understanding what they needed to do and how they needed to 
do it. A significant issue for some was the lack of information available to guide their learning when 
the teacher was no longer physically present. Some parents with more than one child at the school 
also commented that the experience of accessing and engaging with learning varied from class to 
class, or from teacher to teacher, making it difficult to easily navigate what was being presented. 
Ensuring all planning, learning content and assessment information is available to everyone in a 
consistent and easily navigable way significantly improves the experience for learner(s). The same is 
true for staff – particularly when you take into account relief and part-time staff who are expected 
to become familiar with what is on offer.  

 Questions to guide action What might you see 

Getting Started 

 
 

 

• What information do our students and 
parents/whānau need to ensure they 
are equipped and supported to learn 
independently? 

• Where do our learning plans and 
assessment information currently 
reside? Who has access? What 
happens if someone leaves the school 
with that planning on his/her laptop? 

• Individual or group planning stored in 
separate places (online and offline) and 
available only to the teaching staff 
involved. 

• Majority of assessment information 
shared at the end of a learning 
experience, with assessments made by 
the teacher. 

Developing 
Momentum for 

Change 

 
 

• Where do relievers go to find the plans 
and information they require when 
taking over a class for the day(s)? 

• How do parents know and understand 
what their child is learning and how 
they can best support them?  

• How do students know what is 
expected of them, including how their 
learning will be assessed? 

• Do we use common approaches across 
the whole school that make it easier for 
users at any level to navigate? 

• Use of common planning and 
assessment templates which are 
accessible to all on a shared online 
platform. 

• Parent guides available to support 
learning programmes. 

• Common assessment approaches used 
and shared with learners (e.g. rubrics) 

• Common language and navigation used 
across all areas creates a familiar 
experience for all users at all levels.  

Consolidating 
for Success 

 
 

• Does everyone (i.e. teachers, relievers, 
students, parents/whānau) have the 
access they require to information 
about learning expectations, including 
assessment information?  

• Are we continually listening for and 
responding to the voice of users to help 
refine and further develop the ways we 
share information and the support we 
provide? 

• All planning, including assessment 
design maintained on an online 
platform accessible to all staff and 
designated students and 
parents/whānau. 

• Centrally accessible platform enables 
questions and contributions so that 
planning and learning content are kept 
current.  
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5. Effective use of digital tools and environments 

Focus Question: Are the digital tools and environments we are using fit for purpose, 
and are we using them consistently and appropriately across the whole organisation?  

One thing was extremely clear during the COVID lockdowns and subsequent rolling absences: 
schools in which there was already a high level of digital literacy among staff and students, and 
where access to devices, tools and platforms connecting learning at school and home were at a 
significant advantage when it came to embracing remote and hybrid learning. That said, there is still 
a considerable amount that every school can do to improve how they work in this area. For example, 
embracing school-wide use of common tools and platforms as opposed to allowing each teacher or 
team to make their own decisions; taking a whole-school approach to addressing issues of managing 
the content and resources being used, addressing digital rights usage and ensuring privacy and data 
protections are in place; etc. Issues of digital equity are important to address here, with a variety of 
strategies emerging to ensure all students (and teachers!) are equipped with the tools and home 
internet access to allow learning to continue in the home environment. 

 Questions to guide action What might you see 

Getting Started 

 
 

 

• Which of our learners currently have 
access to devices and internet at 
home? What about staff? 

• What digital tools and environments 
are currently being used? Are there 
concerns about digital security with 
any of these? 

• How do we ensure that all staff and 
students have the level of digital 
fluency to operate effectively in the 
digital world? 

• Inequity in terms of access to digital 
devices and internet connectivity. 

• A range of tools and online 
environments being used by individual 
teachers. 

• Varying levels of digital fluency among 
students and staff.  

Developing 
Momentum for 

Change 

 
 

• What are our priorities for digital tools 
and platforms? Can we consolidate 
around a specific suite and require all 
staff and students to use this? 

• What support can we draw on to 
ensure all staff and students have 
devices and internet access at home? 

• What PLD do we need to provide to 
improve levels of digital fluency? 

• Consolidated use of a specific set of 
digital tools and platform(s) across the 
whole school. 

• Strategies in place to ensure all 
learners have access to digital devices 
and internet access at home. 

• Support available for achieving digital 
fluency for staff and students. 

Consolidating 
for Success 

 
 

• Have we achieved a state where the 
experience of students and their 
whānau is coherent online and at 
school?  

• How are the digital tools we’ve 
selected contributing to the learning of 
students?  

• Is our online environment designed to 
enable and promote contribution and 
participation rather than information 
transfer? 

• Are we satisfied that all of our systems 
adhere to good practice regarding 
privacy and data security? 

• The school’s online environment is the 
common ‘reference point’ for 
information and learning content for 
teachers and learners whether at 
home or at school. 

• The design and support of the online 
environment helps build levels of 
digital literacy and responsible use for 
all users. 

• Consideration given to issues of online 
safety and data security when selecting 
tools and platforms, with policies and 
procedures in place to monitor this.  
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6. Operating as part of an education network 

Focus Question: Do we routinely connect with a variety of others to provide the 
breadth and depth of learning support for our staff and students or are we relatively 
self-sufficient in how we operate? 

The days of schools operating as completely stand-alone, autonomous organisations should be well 
behind us. 21st Century schools must operate as a part of a network of educational provision, 
working interdependently with other schools, other educational services providers and various 
governmental and community groups and organisations. This sort of ‘connectedness’ has become a 
feature of how most businesses operate these days, and should be so for schools also – particularly 
given that the nature of the work we do is concerned with the nurturing of young lives on their 
pathway from early years through to employment and beyond. The networked organization is one 
that is connected together by informal networks and the demands of the task, rather than a formal 
organizational structure. This applies to the way an organisation operates internally, as much as it 
does externally. This doesn’t mean breaking down the organisational structures that may already 
exist – many of these are important for the day to day organisation, particularly of larger 
organisations. But it does mean changing the way these groups (silos?) interact and exchange ideas 
and information. And it also has implications for the bureaucratic, hierarchical ways of management 
in many contexts. 

 Questions to guide action What might you see 

Getting Started 

 
 

 

• What groups, organisations or 
individuals do any of our staff currently 
engage with to help them grow 
professionally or contribute to learning 
programmes? 

• Are there any areas of learning do our 
students need that we’re currently 
unable to provide for? What are they? 

• Teachers continuing to operate 
independently in their approaches to 
hybrid learning. 

• No formal structures or arrangements 
in place for networking beyond the 
school, or, where they exist, they are 
infrequently accessed.  

• Student learning is confined to the 
options and expertise available within 
the local school. 

Developing 
Momentum for 

Change 

 
 

• How might we leverage the networks 
that exist within our staff to benefit all 
staff and the school as a whole?  

• What opportunities could we pursue or 
create to provide learning 
opportunities for those students we 
can’t currently provide for? 

• Teachers increasingly engaged in 
professional learning networks outside 
of the school. 

• Special arrangements available to 
provide access to students unable to 
access particular learning experiences 
or expertise within the school. 

Consolidating 
for Success 

 
 

• How can we ensure that all learners 
have access to the learning 
opportunities and learning expertise 
they need? 

• How can we best support the 
professional growth and development 
of our teachers? 

• Where do we access the best expertise, 
experience  

• A collaborative culture is evident at all 
levels of the organisation. 

• Formal and informal networks are vital 
to the successful operation of the 
school – both for teachers and 
students.  

• Students have open access to learning 
opportunities outside of what can be 
offered by the local school. 

• Educators are both participants in and 
contributors to these networks.  
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C. Practice 
 
 

“Toddlers don't need tests or grades to learn to 
walk or talk.” 

Rutger Bregman (2021) Humankind: A Hopeful History 

COVID-19 has led to unprecedented change and upheaval for teaching and learning in Aotearoa New 
Zealand. Teachers have shown incredible flexibility, innovation and responsiveness to new and 
different ways of teaching and learning5.  

For many decades educators and schools have been left to their own devices in terms of the 
pedagogical practices they employ. Some schools have focused on a particular approach or model to 
be used across the school, while others leave it to the preferences and beliefs of individual teachers. 
In many contexts a variety of approaches may be observed, drawing from a range of beliefs and 
theoretical foundations. In more progressive environments we’re more likely to see practices that 
rely less on only teacher based, instructionally-focused approaches, to the adoption of teaching 
methods focusing more on questioning, demonstration, explaining, practical, collaboration methods, 
and are more activity-based.  

The sudden transition to online pedagogy during the remote learning phase of lockdowns exposed a 
number of challenges and inequity, as well as benefits, that can be traced back to the particular 
pedagogical approaches employed. These challenges have now become the new realities in the 
educational sector and are critical to achieving resilience in our schools. 

In terms of the dimensions of practice within schools that are important when building resilience, 
this paper deals specifically with the following: 

1. Focus on wellbeing and academic success for learners  
2. Emphasis on learner agency  
3. Coherent and adaptive approaches to curriculum and assessment  

The following pages provide more detail about why these things are important and the evidence of 
what this looks like as you design for resilience. 

  

 
5 https://teachingcouncil.nz/news-advocacy/news/learning-in-lockdown/  
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7. Focus on wellbeing and academic success for learners 

Focus question: Are our programmes and approaches to teaching and learning designed 
to recognise both the academic and personal wellbeing needs of our learners? 

In his paper titled, The Right Drivers For Whole System Success6, Michael Fullan notes; “In our ever-
complex and contentious world we can no longer afford to separate wellbeing and learning. For one 
thing wellbeing is learning. As complexity in the world has evolved, Wellbeing and Learning represent 
an integrated concept. You cannot be successful on one without the other. They feed each other in a 
way that success begets success. Advances in the neuroscience of learning favour the seamless 
integration of the two elements.” 

Fullan’s paper was written after the COVID-19 lockdowns of 2020, and the linking of academic 
success and wellbeing is a recognition of what emerged during that period when concerns about 
academic achievement became difficult to address while students were experiencing disruption to 
so many parts of their daily lives which in turn was affecting their wellbeing.  

This coupling, then, requires a critically important re-calibration of our work as educators. It may 
well require changes in our beliefs as educators, and to our everyday practice with learners.  

 Questions to guide action What might you see 

Getting Started 

 
 

 

• Where are the priorities re student 
wellbeing and academic success in our 
school? 

• What are the wellbeing needs of 
students that we are aware of? How 
are these recognised? 

• How does this impact on their 
• academic performance as learners? 

• Teachers, parents and students are 
focused primarily on academic success. 

• Wellbeing regarded as a responsibility 
of parents/whānau. 

• When wellbeing concerns arise in the 
school context they are addressed on a 
case-by-case basis, usually as a ‘health’ 
issue. 

Developing 
Momentum for 

Change 

 
 

• How might we introduce programmes 
of support that address some of the 
wellbeing needs of our learners so that 
they are better prepared to participate 
in our academic programmes? 

• How can we involve parents/whānau 
in this?  

• Are there ways we can address 
wellbeing needs in the context of our 
learning design? 

• Special programmes implemented or 
time set aside to provide support and 
guidance for students re wellbeing 
needs. 

• Communications with parents/whānau 
re how they might support students 
with wellbeing needs.  

• Emerging evidence of wellbeing needs 
being considered in academic 
programme design.  

Consolidating 
for Success 

 
 

• Have we genuinely established a vision 
of our leaners as a ‘whole’ person, and 
does the design of our learning 
programmes reflect that?  

• Are we including time for wellbeing 
activity within our learning 
programmes? 

• Are parents/whānau fully involved in 
the support of learners in this way? 

• Academic success and wellbeing are 
seamlessly integrated in all approaches 
to teaching and learning.  

• Students and staff are confident self-
regulators and providers of support to 
others.  

• Parents/whānau also understand their 
role in supporting learner wellbeing 
and learning in the home context.  

 
6 https://michaelfullan.ca/wp-content/uploads/2021/03/Fullan-CSE-Leading-Education-Series-01-2021R2-compressed.pdf  
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8. Emphasis on learner agency  

Focus Question: Are our learners sufficiently enabled to be self-managing in their 
learning, and to pursue their learning in the ways that suit them? 

The shift to emergency remote teaching and learning during the COVID-19 lockdowns introduced 
every teacher to the same truths about learners that distance educators have known for years – to 
be successful as a distance learner requires a considerable degree of self-awareness, self-
management and self-directedness. These are all characteristics of the agentic learner – someone 
who has choices about what and how they are learning and has the power to act on those choices.  

Many teachers found this out the hard way. After the initial flurry of activity to put learning 
resources and materials online, or send them out in the form of print packs, the harsh reality struck 
that many learners simply didn’t possess the skills to be able to work and learn independently as 
they were required to do under these circumstances.  

If we are to pursue with making learning available outside the walls of the classroom we have to 
commit to developing these skills and competencies in our learners from a young age to ensure they 
will be successful as learners in the hybrid world.  

 Questions to guide action What might you see 

Getting Started 

 
 

 

• What examples do we currently have 
of student self-management and self-
direction in our learning programmes? 

• What enables this to happen? What 
prevents it from occurring? 

• Most learning is teacher directed, with 
learners following the instructions of 
the teacher. 

• Learners are provides with choices or 
options that have been designed by the 
teacher. 

• Learners rely on the teacher for next 
steps in the learning activity. – in-class 
and online. 

Developing 
Momentum for 

Change 

 
 

• How can we increase the ways in which 
we allow our learners to make choices 
about how and what they learn? 

• What supports do we need to put in 
place to help them be successful at 
this? 

• How can we provide support for 
parents/ whānau to help their child 
develop these capabilities? 

• Online learning and in-class 
content/activity for learners contains 
choices/options with clear explanations 
of how to approach things. 

• Assessment criteria is shared to help 
provide clarity of purpose and enable 
learners to identify areas for 
development in their work. 

Consolidating 
for Success 

 
 

• How can we continue to shift the 
ownership of learning so that our 
learners can learn independently 
without the direct and constant 
supervision of the teacher? 

• What supports are required to see this 
capability develop?  

• How do we cater for individual 
preferences and abilities in this? 

• Learners are self-managing and self-
directed in age-appropriate ways, and 
confidently engage with learning 
activity without the direct and constant 
supervision of a teacher.  

• Learners have an opportunity to 
contribute to the design of learning 
and assessment, and thus have a 
strong sense of ownership of the 
purpose and outcome. 
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9. Coherent and adaptive approaches to curriculum and 
assessment 

Focus Question: Do we have a school-wide approach to curriculum and assessment that is 
consistently applied, and which allows scope for adaptation and flexibility to respond to emerging 
needs and opportunities? 

A curriculum is the combination of instructional practices, learning experiences, and assessment 
practices that are designed to guide the programmes of learning we implement. Every teacher must 
be familiar with the guidelines provided by the curriculum, and every school is expected to ensure 
there is a local curriculum developed within these guidelines. The dual emphasis on localisation and 
personalisation requires a flexible and adaptive approach to curriculum that is capable of adapting 
to emerging needs and opportunities to maintain currency and relevance. In addition, in a hybrid 
world, consideration needs to be given to curriculum design that takes account of the different 
contexts in which learning will be taking place, enabling learners to work with the resources and 
expertise available to them in whatever environment they find themselves (i.e. at school or at 
home). 

 Questions to guide action What might you see 

Getting Started 

 
 

 

• How are choices made about what is 
learned and how it is learned? Who is 
involved? 

• What do we understand by the term 
‘localisation’ of the curriculum? How is 
this exemplified in our practice? 

• Individual teachers or teams planning 
and implementing programmes based 
on the NZC framework and/or 
requirements of high stakes 
assessments. 

• A mix of approaches reflecting local 
conditions, from routine use of themes 
and topics devised at school level to 
independently designed topics based 
on teacher preference or expertise.  

Developing 
Momentum for 

Change 

 
 

• What is important for our learners to 
know? 

• How is it important for our learners to 
learn? 

• What might we include in a school-
wide curriculum? How do we ensure 
this is relevant to our local context? 

• Co-design of a ‘school-wide’ curriculum 
framework reflecting local context, and 
utilising local expertise and resources. 

• Students consulted on choice of topics 
and themes, with provision for 
personalised choice of study where 
possible. 

Consolidating 
for Success 

 
 

• How can we better utilise the 
resources and expertise in our local 
community to inform and support our 
local curriculum? 

• How can we accommodate emergent 
issues, events or opportunities to 
provide contexts for topics or themes 
in our curriculum? 

• How can we design things so that 
individual learners can bring their own 
areas of interest and expertise to the 
learning task? 

• Co-designed graduate profile provides 
clarity of learning expectations across 
the school. 

• Curriculum co-design involving staff, 
students and parents/whānau. 

• Opportunity for customisation to 
student needs and contexts within the 
framework of curriculum and school 
goals identified. 

• Current and emerging issues are easily 
woven in as contexts for learning 
where appropriate.  
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Concluding thoughts 
The thoughts shared in this paper do not represent an in-depth or comprehensive view of how 
resilience may be achieved, rather, it provides a framework to guide how you might begin leading 
this sort of change in your context. The particular dimensions selected as a focus reflect areas of 
concern that have emerged in the recent literature around schools and educator responses to the 
COVID-19 lockdowns and emergence of hybrid learning approaches.  

The author believes that a system response to achieving resilience will only be achieved through the 
thoughtful and intentional acts of individual educators and schools. This will involve working on 
short cycles of experimentation and then sharing their experiences so that the system itself will 
develop as a learning system rather than waiting for a fully developed plan to emerge from 
somewhere else.  

This really is about building the plane while it is flying, and will require the full extent of the 
professional knowledge and experience of all involved to achieve success.  

Readers of this paper are encouraged to use it as a starting point for planning and designing 
approaches in their own context that will ensure greater resilience in the face of future disruption.  

 

Further reading 
The documents referenced here will provide further background and resource to help inform your 
work in this area. They form a series of publications from FutureMakers to support educators and 
schools and system leaders in their efforts to achieve resilience and implement hybrid learning.  

 

COVID-19 Research  

Analysis of over 50 research 
reports with a special focus on 
the role of digital technologies 
in the education response to 
the COVID-19 pandemic. 

 

Getting Started with Hybrid 
Learning: A Teacher Guide 

Designed as a guide for 
educators with practical advice 
for moving to a hybrid model 
in their own context. 

 

Resilience Planning for Schools 

Provides a conceptual overview 
for education leaders and 
communities. Introduces hybrid 
as a solution. 

 

Codifying Teacher Practice 

Guide for schools and school 
leaders to create coherent, 
school-wide pedagogical 
approaches in a hybrid 
environment.  

You can access these documents and further resources to support your work here: 
https://futuremakers.nz/hybrid-learning/ 

You’re also encouraged to join an international community of educators exploring how to create 
resilient schools here: https://futuremakers.nz/building-resilient-schools-community/  


