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Introduction 

To codify is to arrange information in a logical order 
that others can follow. 
https://www.vocabulary.com/dictionary/codify  

This paper has been written to provide educators with some guidance on how to approach the 
challenge of shifting their pedagogical approach as they embrace hybrid learning. It follows two 
previous thought pieces relating to hybrid learning, both of which can be found on the FutureMakers 
website1.  

The first paper (Resilience Planning for Schools in an age of COVID-19) takes a conceptual approach 
and introduces the drivers for why we must be considering hybrid approaches in our education 
system. It used a scenario approach for helping us to understand this. The second paper (Getting 
Started With Hybrid Learning: A teacher guide) provides a more detailed overview at a programme 
level of what is required to establish a hybrid approach within an organisation. It provides strategies 
and templates to assist your thinking and planning. 

This paper, (Codifying Teacher Practice), brings a focus to the work of teachers in a hybrid approach 
– their pedagogical practice. It provides a practical approach to considering what is required in order 
to support the change in teaching and learning behaviours and approaches to achieve a fully hybrid 
system.  

Included in this paper are templates and guidelines that can be used in professional development to 
build shared understandings and facilitate action towards the change required.  

Research from across the globe after the 2020 school lockdowns highlighted how the global COVID-
19 pandemic has pulled back the curtain on what our kids are doing at school and exposed 
weaknesses in many of the philosophical understandings that guide our work (both explicitly and 
implicitly), and in the structures and processes that define how we work with our students and the 
expectations we have of them2.  

A key issue appears to be that while individual teachers are competent and proficient at what they 
do in classroom settings, their ability to articulate this in a clear and logical way so that it can be 
understood and followed by others is lacking. The need for this becomes important if we are to 
achieve the level of transparency in practice that will enable teams of teachers to work effectively to 
in a hybrid world. It is also important if we’re to create the conditions for changes in pedagogical 
practice where required. 

Rather than attempt to define what the pedagogical practice should be or look like, this paper 
provides a way of examining current practices and reflecting on the extent to which they do (or 
don’t) support what is required to operate effectively in a hybrid environment. The concept of 
‘codifying’ practice is used here to describe this process. The specific areas of focus are based on 
findings from the New Zealand research into the experiences of educators, learners/ākonga and 
parents/whānau during the lockdowns in 2020. 

 
1 https://futuremakers.nz/thought-pieces  

2 https://futuremakers.nz/2020/07/18/why-innovate-teaching-and-learning/  
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Focusing on the experience 
One of the challenges we face when considering change in education is the carry-over of 
expectations arising from our industrial age roots. In particular, the idea that education is about the 
‘delivery’ of a ‘curriculum’ designed to equip and prepare young learners/ākonga  for their future.  

This has, to a large extent, placed an emphasis on the ‘machinery’ of our education system to 
achieve this – the structures, systems, processes, tools etc. – all of which are important, but in and 
of themselves provide a very one-sided view of an education system.  

If we look at the world of business, particuarly the retail and service industries, we have seen a 
significant transformation in the past decade or so, with a growing emphasis on the customer  
experience as the primary focus for decisions about how the business operates and the systems and 
processes used to support that.  

We’ve seen a similar empahsis in education with the focus on personalisation and learner-
centredness, however, we haven’t seen the same level of transformation in the ‘back-end’ systems 
(see diagram below), many of which constrain or inhibit the experience of the learner. Much of the 
reason for this is that these systems are designed primarily to support the industrial-aged structures 
of school – think classrooms, timetable, subjects etc.  

The implementation of a hybrid approach allows us to think beyond the physical limitations of 
school buildings, the school day and timetables, and focus instead on the kinds of experience we 
want our learners/ākonga  to have.  

Differentiating between the service design (i.e. the systems and structures that support the 
operation of the school) from the learning experience (i.e. what the learner will actually do and 
experience) is illustrated in the graphic below. 

 
When our primary focus is on the learner experience we automatically consider the needs of each 
learner, the conditions that help them learn best, what engages them in learning and what they 
require to support their learning. This requires us to think about how we share information with 
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them that is important for their learning – emphasising the need for transparency around purpose, 
task definition and assessment approaches for example. The key idea here is the same as in the 
business world, where every effort is made to enable the business to be responsive to the customer 
– and so in schools, that the systems and process we use are responsive to the learner, rather than 
requiring the learner to conform to what the school requires. 

In an educational context this include considering whether the experience needs to be designed for 
an individual, or a group. And we need to consider the coherence in designing the experience so that 
it can be engaged in regardless of whether the student is attending in-person or participating 
remotely.  

For a number of schools/kura this will require a considerable change to the way teachers currently 
teach. Very often the primary focus of our planning is on what we are going to do as teachers to 
deliver the learning. This will inevitably involve setting up systems and processes to support us in 
that task – with an increasing emphasis on the use of cloud-based platforms as places where this 
information is stored and managed.  

All of these things are vitally important for a hybrid learning environment – but the design behind 
them should be informed first by the requirements and expectations of the learner as they navigate 
their way around the environment to find ways of engaging with and in their learning that are 
appropriate to their needs.   

While conceptually this may seem straight forward, think about how difficult it might be to 
introduce significant timetable changes in your school to enable learners/ākonga  to start and finish 
tasks in the time that suits them for example. Or consider the challenges of catering for multiple 
groups of learners/ākonga  based on interest instead of age-based cohorts in standard class-size 
groupings with a teacher assigned to each.  

I’m not suggesting all of these things must be abolished – simply that we need to be prepared to set 
aside our pre-conceptions and approaches that have been determined by custom and practice and 
focus instead on the experience we want our learners/ākonga  to have when they engage with us in 
a hybrid learning environment. For example… 

• Will it recognise them as an individual? 
• Will there be opportunities to make choices about what is learned, how it is learned and/or 

where it is learned? 
• Is there transparency in terms of learning goals and assessment process? 
• Will it allow for seamless movement between in-person and remote settings? 
• Does it cater for engagement and feedback from more than one teacher – and from peers, 

parents/whānau? 
• Is information available to enable navigating the learning process (in-person or remote) 

available, consistent and easy to access? 
• Etc. 

This list is not exclusive.  It does however point us towards the kind of questions/responses that our 
learners/ākonga  need to see and feel in the learning experiences we prepare for them. What is 
important in this approach is their learning pathway designed with their context and needs 
expressed in the design.  

When it comes to codifying our practice this is where our focus should be – how we are designing 
for the experience of our learners/ākonga . The design and implementation of the service provision 
(i.e. our ‘back-end’ systems) should work to support that. 
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Codifying Practice 
The concept of codifying what we do is not new – although the use of the term may be new to some. 
As educators we use examples of this sort of codification when we use manuals guiding us through 
the steps in a literacy programme for example. Or as school communities we’ve been through the 
process of codifying our cultural values when developing the mission/values section of our school 
charters and so forth.  

The aim here is to make explicit the tacit knowledge and experience that exists within our profession 
or community so that everyone is able to participate and contribute to achieving the shared goals 
and outcomes.   

Codifying our practice is important in developing an effective, organisational approach to hybrid 
learning. In this way all involved – teachers, learners/ākonga , parents/whānau, support staff etc. – 
will be able to navigate their path within this new way of working.  

Undertaking such an activity could be daunting in such a complex field as education, with so many 
aspects of teacher practice to consider. For the purpose of this document I have focused on ten 
significant areas of practice that have been identified in the research undertaken following the 
lockdowns in 2020. They are a mix of the philosophical and practical elements that inform our 
practice as individuals and as an organisation.  

The focus areas addressed in this paper are: 

1. Equity 
2. Inclusion 
3. Learner agency 
4. Engagement 
5. Learning Content 

6. Learning activity 
7. Partnerships 
8. Leveraging digital 
9. Feedback 
10. Assessment 

It should come as no surprise that these things are aligned strongly with what is identified in the 
New Zealand Curriculum (NZC) as being important. Focusing on codifying these things will therefore 
assist schools in addressing the requirements of the NZC in the process of preparing for a hybrid 
future. These things are not new! 

‘The COVID research exploring The role of digital technologies in the education response to the 
COVID-19 pandemic’3 provides insights as to the ways the approaches of educators or organisations, 
in relation to each of these things helped or hindered the learner in the remote learning experience, 
and these insights provide a useful starting point for considering what we should/could address 
when developing a hybrid approach to our work.  

The following pages introduce each of these areas and details what makes it important, providing a 
template to guide responses in your local context. It may be that areas not covered in this list are 
considered important in your context. Should this be the case I encourage you to use the same 
research/experience informed approach to identify why it is important and then use the template 
headings to guide discussion and form a response.  

NB – an example is included in each template simply to demonstrate the sorts of responses that may 
be made. These are included for illustrative purposes only and should be deleted from any version of 
the template you use and replaced with the examples from your own context.  

 
3 https://futuremakers.nz/wp-content/uploads/2022/02/COVID-19-research-compressed.pdf  
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1. Equity 

"Equity: An equitable society is one in which all can participate and prosper. The 
goals of equity must be to create conditions that allow all to reach their full 
potential. In short, equity creates a path from hope to change."  
(Angela Glover Blackwell, PolicyLink) 

The concept of equity can hold different meaning for different people depending on the context but, 
at its core, the concept in educational settings involves giving everyone the opportunity, support and 
specific tools that they need to be successful. Promoting equity is about educators choosing to 
embrace rather than shy away from the unique backgrounds, identities, and experiences that their 
individual students bring to the table. 

In recent years there has been a growing desire among students, teachers, and leaders alike, in all 
areas of our education system, to embrace diversity and create equity in the classroom.  

When expanding the location of learning to include learners/ākonga ’ homes however, the 
experiences of remote and hybrid learning during the lockdown period dramatically highlighted 
existing inequalities among students when it comes to internet access, food security, family 
situations and more.  

Two areas identified in the COVID research highlighting issues of equity are: 

1. Digital divide, including: 
• Internet connectivity 
• Access to devices 
• Level of digital literacy 

2. Home environment for learning, including: 
• Learning support 
• Place(s) to study 
• Demands from family 
• Access to resources 
• Impacts of poverty vs privilege 

Within the constructed environments of our schools/kura we can address at least some of these 
issues by ensuring equitable access to programmes, technology and resources for example. 
However, when designing for learning in a hybrid environment, the challenges grow. Ignoring or 
overlooking some of the fundamental issues that drive inequity will simply exacerbate existing 
problems of engagement and participation. 

In our thinking here, we must also be mindful of the broader issues that contribute to inequity; such 
as racism, cultural or gender bias, failure to accommodate disabilities of all kinds etc.  

Some actions educators can take to be more intentional about addressing equity include: 

• Reflecting on personal beliefs (and how these influence personal attitudes) 
• Addressing racial and cultural barriers to learning 
• Hold high expectations for every student 
• Avoid assumptions about students’ backgrounds 
• Understanding and accommodating disabilities 
• Being mindful about the use of technology. 
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Equity Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

How do you ensure all 
learners/ākonga  have access 
to the digital tools they require 
to participate online? 

How are learners/ākonga  from 
different cultural backgrounds, 
beliefs and disabilities catered 
for? What steps are taken to 
address any barriers here when 
they are identified? 

What expectations are made of 
learners/ākonga  in terms of 
their learning from home 
(support, environment etc.) 
How do you address areas of 
inequity here? 

How is a commitment to Te 
Tirit o Waitangi demonstrated 
in programme design and 
delivery across your 
organisation? 

Are the same expectations held 
for every learner? How is this 
demonstrated in practice? 

 

e.g. whether on-site or online, 
we introduce ourselves in Te 
Reo when starting a meeting or 
learning session. 

Our commitment to Te Tiriti o 
Waitangi is embedded in our 
school charter and values. We 
understand NZ to be a bi-
cultural nation. Using Te Reo as 
part of our everyday 
communication, particularly as 
we introduce ourselves, 
signifies our commitment to 
this and  creates a sense of 
cultural inclusiveness. 

All staff have access to Te Reo 
support, including regular Te 
Reo sessions as a whole staff.  

Staff and students are 
confident to do this and can 
initiate things without 
reminder. 
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2. Inclusion 
Children and young people learn best when they feel accepted, when they enjoy 
positive relationships with their fellow learners/ākonga  and teachers, and when 
they are able to be active, visible members of the learning community4. 

An inclusive approach focuses on ensuring all learners/ākonga  are able to access and participate in 
all aspects of the learning. The aim is to bring students together and build a learning community 
where every child is valued and is able to reach their potential. This means: 

• Shifting your focus from students identified as having "additional needs" to the learning of 
all students in the classroom. 

• Rejecting the idea that student ability is fixed and that the presence of some will hold back 
the progress of others. 

• Seeing difficulties in student learning as a professional learning challenge to develop new 
ways of working, rather than as a deficit in the learner5. 

Many educators and organisations have made significant progress in this area in recent years, as 
evidenced in actions taken to address accessibility issues for disabled learners/ākonga , the design of 
physical learning environments to cater for students with sensory needs, provision of specialist 
support for those with various forms of cognitive difficulties, specialist resourcing for the vision and 
hearing impaired etc.  

In a hybrid environment these things need to be considered with ‘fresh eyes’ to ensure the same (or 
similar) practices can hold true for all learners/ākonga  when they are not physically present. 

One of the issues raised in the COVID research was in regards to the design of the online 
instructional programmes which, in many cases, were a ‘one-size-fits-all’ approach to designing 
online instruction, with little evidence of the sorts of inclusive thinking seen in in-person settings. 
This is not surprising given the ‘emergency’ responses being made, but does highlight an important 
area to be addressed as we move towards a hybrid approach to learning.  

An important and very useful strategy here is to use the guidance provided through the use of 
Universal Design for Learning (UDL)6. This provides a way to connect every student to the learning 
experience, and a way at looking at learning that is fully inclusive and promotes success for all 
learners/ākonga , regardless of ability. 

There are three key principles in the UDL framework: 

• Provide multiple means of engagement - make decisions based on emotion and motivation 
to achieve learning environments that are safe, relevant, and support students’ motivation 
and resilience.  

• Provide multiple means of representation – recognising that learners/ākonga  perceive and 
understand information differently, it is essential information is presented in multiple ways. 

• Provide multiple means of action and expression - provide options and supports so 
everyone can learn, create and share in ways that work for them7. 

 
4 https://inclusive.tki.org.nz/  
5 https://elearning.tki.org.nz/Teaching/Inclusive-practice  
6 https://inclusive.tki.org.nz/guides/universal-design-for-learning/  
7 See more at https://nzcurriculum.tki.org.nz/Inclusive-practices/Implementing-an-inclusive-curriculum  
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Inclusion Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

In what ways are 
learners/ākonga ’ needs 
catered for in your 
programmes, including: 

- Physical disability 
- Cognitive disability 
- Vision/hearing impaired 

How is the diversity of culture, 
belief, gender etc reflected in 
your programme design and 
pedagogical practices? 

What steps are taken to ensure 
there are multiple ways in 
which learners/ākonga  can 
engage with their learning?  

How might this cater for the 
diversity of abilities, interests, 
backgrounds, beliefs and 
culture for example? 

 

 

 

 

e.g. all of the video material we 
use (in-person or remotely) has 
a transcript available, and 
where possible, includes sub-
titles 

We recognise that not all 
learners are able to access 
information in the same way. 
Making content available in 
various formats helps address 
this. 

We use the speech to text 
functions of software to do 
these  

We have no complaints or 
problems as a result of learners 
not being able to access what 
they need from video resources 
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3. Agency 

Students have a sense of "agency" when they feel in control of things that happen 
around them; when they feel they can influence events8. 

The concept of learner agency has been a significant focus of attention in education over the past 
decade. It includes a range of pedagogical considerations including self-managed, self-regulated and 
self-directed learning – often facilitated through project or inquiry-based approaches in the 
classroom.  

Learner agency develops when learners/ākonga  are involved in the whole learning process - 
including decisions about the curriculum itself, involving learners/ākonga  a lot more in the choices 
about the what as well as the why and the how of what is being learned. 

The primary motivation for this comes from the desire to empower learners/ākonga  and enable 
them to better understand and negotiate the perspectives and values of others, contributing 
towards more productive and inclusive workplaces and societies. It provides a philosophical 
alternative to the traditional ‘teacher-led’ and ‘one-size-fits-all’ approaches that dominated our 
system in the past. 

Developing agentic learners/ākonga  becomes even more important in a hybrid learning 
environment, where the learners/ākonga  are required to demonstrate a greater degree of 
ownership over their learning. Some examples of successful practices that were used by educators 
during the COVID lockdown illustrate this: 

• Increasing opportunities for one-to-one learning support. 
• Promoting student independence by increasing choices of tasks and areas of focus. 
• Involving learners/ākonga  in programme design, including choice of topics/themes etc. 
• Increasing the use of detailed individualised learning plans and tailored work tasks in 

response to students’ interests and needs. 
• Clearly articulating learning goals and assessment approaches from the start so that 

learners/ākonga  can use these to guide their decisions about how they will approach their 
learning, and parents/whānau can act more supportively. 

• Communicating with each student (and parents/whānau as appropriate) regularly to assess 
levels of support required. 

• Providing individual mentoring sessions and conferences that are focused on helping 
students to manage their work programme, assessments and supporting students to adapt 
or renegotiate their learning pathways. 

• Giving students choices to work independently or with others. 

Fundamentally, agency involves  a ‘shift in the ownership of learning, and involves the learner taking 
more responsibility for her/his own learning. We must design learning (whether in-person or 
remote) so that there is an intentional shift from us being the font of knowledge and our lessons 
being primarily about the learners/ākonga  following the path we’ve planned for them (however 
exciting we think we may have made it) – to where we offer our learners/ākonga  far greater 
‘ownership’ of what is happening. 

 
8 https://elearning.tki.org.nz/Teaching/Learner-agency  
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Agency Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

To what extent and in what 
ways are learners/ākonga  
involved in decisions about 
their learning? (e.g. what is 
learned, how it is learned, 
where it is learned, who with 
etc.?) 

How do you foster and support 
the development of self-
directed learners/ākonga  
(including managing, self-
monitoring & self-regulation)? 

How do you ensure 
learners/ākonga  are famliar 
with the purpose/goals of 
learning and use this for 
personal motivation? 

How do you accommodate and 
provide support for different 
learners/ākonga  engaging in 
their learning in different ways 
and pursuing different 
pathways? 

 

e.g. learners have a weekly 
planner to help them identify 
the times in the week (including 
at home) when they will devote 
time to complete tasks. 

Self-management is one of the 
key competencies in the NZC 
and helps build personal 
confidence in learning. 

A blank version of the planner 
is available on the class LMS 
site.  

All students are regularly 
completing tasks within the 
timeframes provided. 
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4. Engagement 
This school is a community of connection, of wonder, of joy. This is a place where 
each student matters-- where equity, well-being and rich, engaging learning 
liberates each student to flourish9.  

All students need to be engaged in learning—not just the interested students, not just the ones who 
are obedient10. In our familiar in-person settings we are apt to confuse engagement with attendance 
– the very act of being present. But in remote settings this becomes a bigger challenge. 

The COVID research identified a number of factors leading to learners/ākonga  becoming 
disinterested or disaffected through the lockdown experience. The research points to… 

• Lack of understanding the learner’s context 
• Inability to address increased levels of disengagement 
• Unrealistic workload based on expectations of educators 
• Emphasis on “busy work” vs learning resulting in lack of purpose 
• Focus on content delivery vs design for learning 
• Insufficient focus on provision of targeted, individual feedback 
• Lack of processes for monitoring student progress remotely 

The research findings show that remote learning approaches that were based purely on the 
transmission of content and lacking authentic forms of engagement and/or relationships with the 
teacher, peers or support people failed to engage the majority of learners/ākonga , with many 
simply withdrawing and choosing not to remain involved.  

In Early Years a wide range of methods were used to engage children in their learning during 
lockdown, for example: 

• Online circle times that allowed children to connect with each other    
• Videos of science experiments with children being encouraged to try it themselves and share 

their learning back through photographs or videos      
• Sharing links to websites to extend learning 
• Video clips of kaiako singing, reading stories and offering yoga sessions for and with children 

Seven themes identified in a qualitative analysis of interviews with children by a combined team 
from NZCER and Massey University provide some guidance for where our focus should be11:  

1. Learning new structures and routines in the bubble 
2. Learning from and with whānau 
3. Learning about and through language, culture, and identity  
4. Learning through life events 
5. Emotional dimension of learning 
6. Learning about and through digital technologies 
7. Self-directed and self-regulated learning.  

The detail under each of these headings in their report provides plenty of insights and ideas as to 
what does and doesn’t work to support engagement in the remote environment.  

 
9 https://deep-learning.global/wp-content/uploads/2021/04/Activate-Deep-Learning-and-Lift-from-Loss.pdf  
10 https://www.nzcer.org.nz/system/files/Engaging_YoungPeople_conference_web_1.pdf  
11 https://www.nzcer.org.nz/research/publications/learning-during-lockdown  
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Engagement Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

When introducing a learning 
experience, how do you 
connect this learning to the 
interests and context of the 
learner? 

What makes the learning 
experiences you design 
authentic to the learner, and 
not just ‘busy work’ to be 
completed? 

How do you ensure the tasks 
you set are appropriate to the 
level of each learner? 

How do you monitor (and 
measure?) engagement of 
learners/ākonga ? What 
strategies do you have for 
working with learners/ākonga  
who show signs of being dis-
engaged? 

 

 

 

 

e.g. an explanation of the goals 
and requirements of the 
learning experience is posted 
on the class LMS from the start 
of the experience and learners 
are able to review this 
information whenever they 
want or need.  

Research shows that learners 
will be more engaged when 
they have a clear 
understanding of the 
expectations of them 

Class LMS needs updating with 
this information ahead of any 
new experience.  

Increased engagement levels 
that can be attributed to 
learners having clear 
understanding of expectations. 
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5. Learning Content 
“The students of the future will demand the learning support that is appropriate 
for their situation or context. Nothing more, nothing less. And they want it at the 
moment the need arises. Not sooner, not later.“ Dr. Marcus Specht, OU of Netherlands. 

Education has always involved the passing on of knowledge in some way or another. That knowledge 
has been represented in various forms, including textbooks and teachers who impart what they 
know in lectures etc. Such knowledge was regarded as authoritative and carefully curated. 

Today, however, what was once scarce is abundant. We’re drowning in information. There are more 
books to read, blogs to follow, and videos to watch than anyone could consume in countless 
lifetimes. We have the incredible opportunity to learn nearly anything with a few taps or clicks. 

The COVID lockdown research revealed a wide range of responses made by educators in this regard, 
from those whose primary concern was on ‘delivering’ content to learners/ākonga  for them to read 
and respond to through to those who based their lessons/units on more open inquiries, encouraging 
learners/ākonga  to locate their own sources of information and draw meaning from that.  

Today’s learners/ākonga  must be information literate to enable them to navigate the content they 
have access to and draw meaning from it. This includes things such as: 

• A set of abilities for the discovery of information 
• The understanding of how information is produced and valued 
• The use of information in creating new knowledge 
• Participating ethically in communities of learning12 

Similarly, today’s educators must think differently about curriculum, about learning content and 
about the process of learning itself. It is no longer sufficient to provide just a single resource and 
insist students trust in that based on the recommendation of the teacher.  

When selecting content to support learning in a hybrid world it is important that you consider… 

• Supporting the learner with an explanation of the purpose of the content and how you want 
them to engage with it. 

• Selecting content that is authentic and relevant to the learner and her/his context and 
experience. 

• Providing multiple ways of engaging with the content (ref. UDL principles), including 
different forms of media. 

• Promoting critical literacy by providing content with more than one perspective. 
• Allowing learners/ākonga  to select and justify the use of their own content. 

Ultimately, the hybrid environment will require content to be accessible online. This may present 
challenges for those who are used to using print-based resources for instance. Sharing content in the 
online environment brings an extra set of challenges, including: 

• Intellectual property rights – what permissions are given for sharing and/or re-purposing? 
• Validity/reliability – is the content from a reliable source? Does it have any inherent bias? 
• Third party links – is advertising used that leads to undesirable 3rd party content? 

 
12 https://www.massey.ac.nz/massey/research/library/about-us/information-literacy/information-literacy_home.cfm  
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Learning Content Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

How do you currently select 
and use content/resources to 
support the learning 
experiences you design for 
learners/ākonga ? Inclusivity? 

Do you encourage 
learners/ākonga  to find their 
own content? If so, what 
guidance do you provide? 
What supervision? 

Are you intentional about 
modelling and teaching digital 
literacy skills in your dealing 
with content – particularly 
online content? 

In making content available to 
learners/ākonga  what do you 
do to introduce it? What 
guidance do you provide so 
that learners/ākonga  gain 
what they need to from it? 

How do you address issues of 
intellectual property and 
copyright in the way content is 
used to support learning in 
your context? 

e.g. All resources, including 
web content, has attribution 
included. Students are required 
to include attribution on 
anything they access and use 
also. 

Acnowledgement of intellectual 
property is fundamental to 
being literate, and must be 
modelled consistently in all 
areas. 

School policy statement about 
the use of Creative Commons 
licensing for any material 
produced and regarding the 
rights to use material (physical 
or online).  

Consistent application of CC 
licensing across all areas by 
staff and students 
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6. Activity 

 ‘The illiterate of the 21st century will not be those who cannot read and write, 
but those who cannot learn, unlearn, and relearn.’ (Alvin Toffler) 

Active learning can be thought of as any teaching strategy that involves actively engaging students 
through discussions, problem solving, case studies, role plays and other methods. Such approaches 
place a greater degree of responsibility on the learner than passive approaches such as lectures, but 
teacher guidance is still crucial in the active learning classroom. Active learning activities may range 
in length from a couple of minutes to whole class sessions or may take place over multiple class 
sessions. 

Most educators are well aware of the list of theorists who have advocated for learning as an active, 
not passive process – including John Dewey, Lew Vygotsy and Jerome Bruner for example. While 
such approaches may be recognised for their value and long term impact, the constraints of time, 
resources and competition for space in the curriculum can mean that the reality in many classrooms 
falls short of the ideal.  

This was particularly evident in the research on student experiences during the COVID lockdowns. 
There appeared to be a divide in approaches taken, between those educators focused on attending 
to student wellbeing and maintaining personal relationships throughout, to those who wanted to 
ensure continuity of learning to ensure coverage of the curriculum - usually associated with meeting 
requirements for high stakes assessment. 

Examples of lessons or units designed specifically around activity were reported less in this research, 
although there were some useful ideas, including: 

• Using family friendly activities such as following a recipe or playing a board game and 
providing support material for parents/whānau to identify the opportunities for reinforcing 
learning in maths, language, science etc in the process. 

• Setting personal or group inquiry challenges with regular check-in sessions for reporting on 
progress and receiving feedback. 

• Using online tools with interactive quiz features to create quizzes that check for 
comprehension of important aspects of set readings. An interesting extension to this was 
having students use these tools to create a quiz based on a set reading they had to assign to 
other learners/ākonga  in the group.  

Designing learning so that it is activity-based is a powerful way of building learner agency (see 
section 3) and can also be effective as a means of making learning more inclusive (see section 2) 

Whatever activity is introduced, the important thing to consider is that there must be some level of 
authenticity involved. This may be achieved, for example, by negotiating the topic or activity with 
the learner, by selecting a theme or topic related to the local context, or by making clear links 
between the activity and the learning goals that have been negotiated with the learner.  

In the hybrid environment the use of active learning approaches will also help address some of the 
issues of learner engagement (see section 4). 
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Activity Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

Do the learning activities you 
design for your 
learners/ākonga  form the 
central focus of the learning 
experience? 

Are the activities authentic to 
the learners/ākonga  needs 
and/or context? What makes it 
so? 

Do you have a balance 
between activities for 
indiviudals as well as those that 
promote collaboration? 

Where on the scale from 
simple to complex13 are the 
activites you introduce?  

How do learning experiences 
cater for cultural differences? 

How do they allow access to 
those with learning challenges 
to remain included? 

 

e.g. Our learning activities are 
always open ended, providing 
learners with options in terms 
of how they can complete the 
task . 

Providing options creates 
opportunities for learners to 
express themselves in ways 
that are unique or appropriate 
to them, their culture and their 
abilities. It also increases the 
level of ownership and 
authenticity  – leading to 
increased enagement. 

Learning spaces provided with 
the tools and materials that 
enable choices to be made and 
followed through – not limiting 
the forms of expression.  

Higher levels of student 
engagement and completion of 
tasks. More ‘learning through 
doing’. 

 
13 See page 22 of Getting Started With Hybrid Learning: A Teacher’s Guide 
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7. Partnerships 

“Children are the priority. Change is the reality. Collaboration is the strategy.” 
(Judith Billings, Washington State Superintendent.) 

In the hybrid learning environment the walls of the classroom become far more permeable. The 
traditional boundaries between school and community are increasingly blurred and the reality that 
each learner is surrounded by a number of people who can and do support their learning is more 
evident.  

Many educators have spent a life-time working alone and independently in their classrooms. In the 
hybrid world this must change. Teaching must become a more collaborative activity, involving 
teaching teams and partnerships with parents/whānau and other community members. 

The old adage ‘it takes a village to raise a child’ has never been more true – nor more able to be 
realised through the enablement of digital technologies. We must be looking to how we can fully 
leverage the potential of partnerships at all levels, not simply for the convenience of supporting the 
learners/ākonga , but because of the ‘wisdom’ in the crowd, the expertise that is now able to be 
accessed and made available.  

During the COVID lockdown successful schools reported strategies including teacher aides working 
with disengaged or at-risk students or for support staff to help free up time for teachers to support 
students. They also reported engaging more with: 

• Learning support co-ordinators 
• Resource teachers: learning and behaviour 
• Social workers 
• Counsellors 

Many schools sought to strengthen learning-focused relationships with parents/whānau with 
strategies including: 

• Collaborative reporting on student progress 
• More frequent contact (phone, online) 
• Learning experiences based on home life 
• Parental involvement in student goal-setting 

Thinking about partnerships more broadly brings to mind the extensive expertise and knowledge 
base that exists in our local and national communities, including: 

The concept of partnerships can be thought of at a range of levels, including: 

• Community leaders, councils and politicians.  
• Business leaders, entrepreneurs, researchers etc. 
• Cultural leaders, kaumatua and kuia etc. 
• Community facilities – libraries, museums, sports hubs etc. 

Building effective learning partnerships like this requires greater clarity in communication around 
expectations and how to provide support for learners/ākonga , and needs regular, ongoing and 
purposeful two-way communication. 
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Parnterships Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

Who are the ‘partners’ you 
most often engage with as part 
of the design of a learning 
experience, e.g. 

- Parents/whānau 
- Community members 
- External ‘experts’ 
- Educational support 
- Etc. 

How are these people 
involved? What is the 
contribution they make to the 
learners/ākonga  directly? 

What use to you make of 
facilities outside of school, e.g. 

- Community pool 
- Library 
- Museum 
- Etc. 

What specific expectations do 
you have of parents/whānau in 
the learning process? How are 
they supported in this? 

e.g We use the parent 
communications function on 
our online learning platform to 
provide parents/whānau with 
access to information about 
learning programmes and 
specific information about their 
child’s learning. We encouarge 
feedback and participation by 
parents in this way . 

We believe there should be as 
much transparency in the 
activities of school with 
parents/whānau. When 
informed and involved, parents 
are better equipped to provide 
support for their child. 

An online learning platform 
that provides secure access for 
parents/whānau. 

Regular posting of programme 
plans, updates and responses 
made to parent inquiries or 
feedback..  

High level of parent satisfaction 
as measured through online 
participation data and 
satisfaction surveys. 

Increased levels of learner 
confidence in learning in 
settings outside of school. 
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8. Leveraging Digital 

“If you want to teach people a new way of thinking, don’t bother trying to teach 
them. Instead, give them a tool, the use of which will lead to new ways of 
thinking.” (R. Buckminster Fuller, Author & Inventor) 

Speaking of the lessons learned from lockdown in their paper titled Activate Deep Learning and Lift 
from Loss, Quinn, Gardner, Drummy and Fullan, (2021) state: 

Our growth in digital competencies has significantly increased our ability to connect and 
communicate. Consider how parents have become more engaged at this time. Middle and 
secondary students have had improved email access to teacher support. Social media has 
broadcasted upbeat and hopeful messaging. Through internet, students have been 
exposed to some of the finest museums, galleries and events in the world. Collaborative 
problem-solving meetings are easily conducted by digital. Tech is effective when it moves 
beyond mere transmission to foster connection and discovery. Why would we let all this 
go?  

In a hybrid world the concept of ‘online first’ is a key principle. The orchestrated, systematic and 

coherent use of online platforms and tools is essential to creating a successful hybrid learning 

experience for our learners/ākonga  – and teachers. The online environment becomes the place 

where everything is made transparent for the learner – and teachers, parents/whānau. 

But it must be more than simply a ‘delivery’ mechanism. Consideration needs to be given to 

including tools and applications that… 

• Enable collaborative engagement in documents 

• Provide feedback to individual learners/ākonga  based on their activity 

• Enable a variety of forms of two-way communication with parents/whānau  

• Allow learners/ākonga  to select the tools that will suit their purposes for the way(s) they 

want to represent their learning 

• Maintain an ongoing record of learning engagement and record of learning 

• Enable learners/ākonga  to capture and curate their evidence of learning 

While many educators and learners/ākonga  already have well developed digital skills and 

competencies, it cannot be assumed that everyone will be at the level required to participate fully in 

the digital hybrid environment. Consideration needs to be given as to how this will be built up 

gradually, with support for everyone involved as they learn new skills and ways of working.  

Many learners/ākonga  reported instances of feeling ‘overwhelmed’ by the sheer number of tools 

and applications teachers were introducing them to during lockdown – often requiring them to set 

up separate login details for each.  

A final word of caution about how you leverage digital to support your hybrid approaches – make 

sure you take account of the issues and concerns regarding cyber-safety. This includes seeking 

advice before signing up to online apps, avoiding asking learners/ākonga  to post personal 

information in public areas, establishing protocols to guide behaviour in online forums  etc.  
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Leveraging Digital Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

What guides your decisions 
about the use of digital 
technologies in your context? 

To what extent are digital 
technologies used to enable 
higher order tasks and 
thinking?14 

What measures do you take to 
ensure your learners/ākonga  
are safe online and understand 
the risks associated with their 
online behaviours? 

How do you ensure your 
learners/ākonga  have the 
knowledge and skills to use the 
digital tools at their disposal? 
How are digital tools used to.. 
- Access, manage & share 

information? 
- Enable collaboration and 

communcation? 
- Capture evidence of 

learning? 

e.g. Learners must achieve a 
‘search license’ before being 
allowed to search for and 
identify online content/ 
resources that will be useful to 
them. The search license 
attests to their proficiency in 
using search terms, identifying 
authoritative texts and 
practices that keep themselves 
safe.  

Key competencies for 
participation in the digital 
world will include high levels of 
information literacy and cyber-
citizenship. These must be 
developed intentionally and not 
left to chance.  

Search license criteria that has 
been collaboratively developed 
and includes consultation with 
community.  

Increasing numbers of learners 
demonstrating appropriate 
online search behaviours as 
part of their regular learning 
activity. 

 
14 For SAMR model see https://elearning.tki.org.nz/Professional-learning/Teacher-inquiry/SAMR-model  
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9. Feedback and communication 

Decades of education research support the idea that by teaching less and 
providing more feedback we can produce greater learning. (Grant Wiggins) 

Educators have become increasingly conscious of the importance of feedback and communication in 
the teaching and learning process. This becomes even more important in a hybrid environment 
where learners/ākonga  and teachers may be physically separated for part of the experience. During 
the lockdown period many students reporting feeling isolated or left to deal with things on their own 
as a result of a lack of communication or feedback. 

Providing feedback means giving students an explanation of what they are doing correctly AND 
incorrectly, with the focus of the feedback on what the students is doing right. It is most productive 
to a student’s learning when they are provided with an explanation as to what is accurate and 
inaccurate about their work. 

Some of the successful strategies used by schools and educations that were identified through the 
COVID research include: 

• Deliberately using positive language that focuses on the successes of lockdown and 
engagement rather than the challenges. 

• Avoiding phrases which communicate a sense of deficit in learning – for example, not talking 
about ‘lost learning’ or ‘catching up’ on learning ‘missed’. 

• Teachers talking about and showing value for the richness of learnings during lockdown and 
taking students from where they currently are. 

• Teachers communicating their belief in students and high expectations of their success. 
• Reassuring students and families of their safety at school through health and safety 

protocols. 
• Ensuring teachers are all on the same page through regular opportunities for sharing and 

professional collaboration. 

In a hybrid environment this communication must involve all stakeholders (other teachers, support 
staff, parents/whānau) to ensure there is coherence and continuity in the learning process. In 
addition, the communications should be wider than simply about the learning, and include a focus 
on the learner’s wellbeing and contextual issues affecting participation as well. 

Understanding yourself as part of a collaborative effort as an educator is really important in all of 
this. Relationships thrive when there is good communication and focused and helpful feedback. 

Collaboration is the conversational and connected aspects of online learning as 
technology allows a ‘high level of networking’. Collaboration also refers to sharing and 
accessing an array of content, artefacts and information. These concepts are underpinned 
using time and space, because the usual constraints of time and space are transcended as 
learning through devices is no longer bound in physical spaces and timetables.  (Yates, 
Starkey, Egerton and  Flueggan, 2020) 

Planning for and maintaining a process of regular communications with all stakeholders adds to the 
transparency of a hybrid environment, reduces the anxiety of learners/ākonga and empowers 
everyone involved with a sense of being ‘on the same page’ with a clear direction of travel together.  
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Feedback Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

What approaches do you use 
to provide feedback to 
learners/ākonga  about their 
learning? 

Who provides this feedback? 

How is feedback built into the 
design of your learning 
experience?  

What communication channels 
do you use to keep 
learners/ākonga  and 
parents/whānau informed and 
engaged? Are these two-way 
communications? 

How are these channels used? 
For what purposes? Who is 
able to initiate 
communications on them? 

 

 

 

e.g. Guidelines for providing 
‘feedback for growth’ are used 
by teachers, parents/whānau 
and learners when providing 
feedback on the learning of 
others. These emphasise the 
appropriate ways to 
communicate praise and offer 
suggestions for improvement. .  

Providing feedback means 
giving students an explanation 
of what they are doing 
correctly AND incorrectly, with 
the focus of the feedback on 
what the students is doing 
right. 

 

Collaboratively developed 
guidelines are available via 
online platforms and regularly 
modelled by teachers.  

Teachers, parents/whānau and 
learners demonstrating skills in 
providing constructive 
feedback. 

Learners experiencing success 
when receiving targeted 
feedback.  
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10. Assessment 

“If an assessment asks students to evaluate and create, but our instruction asks 
only that they remember and comprehend, then we’ve taken a wrong direction.” 
(Mike Fisher) 

Although appearing last on this list, there is an argument for placing assessment at the front end of 
our learning design of a hybrid approach.  

To enable students to take charge of their learning, they need to be deliberately and systematically 
taught how to be assessment capable and active in their learning15.  

The strategy here is to use criteria and progressions frameworks to provide transparency in the 
learning process and thus develop assessment-capable or active learners/ākonga  who can use these 
things to understand: 

• What they need to learn 
• Where they are with that learning  
• What their next learning steps are.  

By providing this information at the beginning of a learning experience it will be clear to students 
how they will be assessed and based on what criteria, and enable them to focus on being able to 
create and provide the evidence they need to demonstrate success.  

Assessment becomes a part of the learning process, informing next steps and is ‘owned’ by the 
learner, rather than being something external to them. Because of the transparency of this process, 
everyone can be involved in providing objective feedback – peers, parents/whānau, other teachers 
etc. – based on the evidence presented by the learner.  

To achieve this level of transparency and to empower learners/ākonga  to become assessment 
capable you should… 

1. Clearly articulate the specific skills and knowledge you want to see students demonstrate 
right before they start each learning experience. 

2. Double check your alignment between what you teach, your outcomes, and your 
assessments.   

3. Share or co-construct assessment criteria before student start work on assessments.  
4. Use assessment tools, like checklists and rubrics, that a student can interpret without 

understanding what you are thinking.  
5. Have students give each other feedback using the criteria. 

 

We need to avoid the tracking, testing and retaining practices that so often hold students 
back. Students view these as punishment like a curse that keeps on giving. It may happen 
once but its effects chip away at student confidence and competence for a lifetime. 
(Quinn, Gardner, Drummy and Fullan, 2021) 

 

 
15 https://assessment.tki.org.nz/Assessment-for-learning/Assessment-for-learning-in-practice  
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Assessment Practices Rationale Support Success measures 

Use the questions below as 
prompts for discussion and to 
identify specific responses in 
your practice 

Name and describe the specific 
practices you employ in your 
context currently that meet 
these expectations 

How is your decision to work in 
this way informed by your 
beliefs, theoretical frameworks 
and understanding of local 
context? 

What systems, structures, 
processes and tools do you 
currently use to enable this 
approach? 

What measures do you use to 
determine the success and/or 
value of this practice? How do 
you know it is contributing to 
student success? 

Is there an emphasis on 
assessment for learning in your 
approach to assessment? 

How do your learners/ākonga  
know what is required of them 
in their learning and how it is 
going to be measured? 

Are they aware of what 
progression looks like in order 
that they can set their own 
learning goals and ‘next steps’ 
in learning? 

Do your learners/ākonga  
understand the value of and 
need for providing evidence to 
demonstrate their success in 
learning? 

Are learners/ākonga  involved 
in the co-construction of 
criteria and indicators of 
success as part of the learning 
design process? 

 

e.g. Rubrics are used as the 
basis for enabling learners and 
those supporting them to self-
assess through the learning 
process, to set goals for ‘next 
steps’ and link evidence to 
indicators to demonstrate 
success.   

A rubric is an assessment tool 
that clearly indicates 
achievement criteria across all 
the components of any kind of 
student work, from written to 
oral to visual. Using rubrics 
provides transparency within 
the learning process. 

A standard rubric and 
progression framework used 
across the school, with criteria 
and indicators developed for 
each learning experience.   

Rubrics used by learners 
throughout their learning 
process, with evidence 
gathered by them to 
demonstrate the progress 
being made.  
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Using the templates 
The templates provided in this document are intended to be used to help guide individuals and staff 

through the process of identifying the key pedagogical activity and principals/tumuaki that exist in 

your organisation for the purposes of codifying the approaches so that: 

• Others can follow the information provide 

• Agreement can be reached about a coherent approach across the whole organisation 

• There is transparency provided for all stakeholders – teachers, parents/whānau and 

learners/ākonga  

As explained earlier, the ten themes identified in this document come directly from an analysis of 

the research carried out in a number of jurisdictions during or shortly after the 2020 COVID 

lockdowns. There are likely to be other themes or areas identified as you have discussions in your 

local context – I’d encourage you to explore these using the same template framework to help you 

include this information in your hybrid learning plan.  

The suggested process for using these templates to codify your practice involves working 

collaboratively to: 

1. Read the intro page for each section and discuss how this applies in your context. Use this to 

reach agreement in your team on what is being focused on here and why it is important.  

2. Individually or collectively, fill in column one by naming and describing the things you 

currently do in your classrooms – focus particularly on the things you feel are successful. 

Discuss as you go the things that are done across the whole school and those that are done 

by individual teachers.  

3. As you work through this list, spend time discussing the rationale for this approach being 

used. Why do you do this? How is this supported by educational theory? Where do the ideas 

come from? Etc. Summarise this thinking in column three. 

4. In column four, capture any parts of your conversation related to each approach that 

identifies specific systems, structures, processes or tools required to enable this to happen.  

5. Before completing column five you should work systematically through your list of 

approaches in column one to identify the practices you feel you’d like to keep and/or do 

more of, the ones you’d like to see adopted consistently across the school and those that 

you feel will most appropriately support learning and teaching in a hybrid environment.  

6. Now fill in column five with specific examples of how you measure the effectiveness or 

impact of the approach listed in column one. What evidence do you use to demonstrate it is 

contributing to student success in learning?  
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Next Steps 
Having completed the codifying process to the point where you’ve identified the practices that exist 

currently in your context, you need to consider: 

Prioritise 
Which of these do you want to prioritise and focus on to establish across 

the whole organisation to provide a sense of coherence in your 

approach? 

Appropriate 
How will these things work in the different settings within a hybrid 

context? 

 

Repurpose 
Are there any you’ve identified that you may need to re-consider or 

adapt?  

 

Develop 
Are there any areas of need for further support or development, and 

assign time and resources to address this. 

 

Once you are satisfied with your list, you can… 

Plan 
Create an action plan with timeframes specified to guide the introduction 

of these things in a coherent way across the whole of your organisation. 

 

Assign roles 
Assign roles and responsibilities to staff to ensure key actions are 

completed 

 

Review 
Plan to regularly review how this is going and make further decisions 

based on the feedback received. 

 

Document 
Capture the information in a way that provides a guide for everyone in 

your organisation – and consider the value of this for new staff who may 

be joining you into the future.  

 

 

 

 

 

 

  

Further assistance is available to help you and your staff 

work through this process. 

Contact derek@futuremakers.nz to book time for an 

online session with leadership or staff teams. 
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